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GlffiAPTER I 
INTRODUCT'ION 
Statement of the prO'blem.-- This is a study of five 
teci:miqu.es in teaching social studies to determine which 
are better suited to the slow learning child and which to 
the fast learning child. Wesley says: 
ttin education, method is used to indicate a series 
of teacher-directed activities that result in learning 
by the pupils. Method may be regarded as a process or 
procedure v-.lhose successfu:l completion results in learn_. 
ing, ..... ,Since method is a process it is composed of 
several. st.eps.. Many of the steps or elements used. in a 
partiC'tli.ar method are also used in other methods.. 1/ ..... 
For example, the textbook method will involve telling 1 
quest.ioning, reading, and gu:idance in an attempted 
recitation. t1l Y 
A technique may be defined as one of the steps or elements 
involved in the total process called method. It is such an 
element or technique ~o which the writer refers. 
Importance of the study.-- If there is a re.lat.ion between 
research and educational practice, then research is justified. 
11 
Wilson and Murra state that if by research is meant rigidly 
1 E.gar B. Wesley, Teaching Social Studies in High Schools, 
Third Edition), D .. c. :rureath and Company,. JBloston, 1950, :p. 4-21 .. 
yrbid .. , p .. 426 
l/Bioward E. Wilson and Wilbl!Ir F. Murra, n:contributions of Re-
search to Special Methods: The Social Studies, t1l Chapter XII . 
in Gey M .. ~Jhipple (Editor}, The Scientific Movement i.n Education 
Thirty-seventh Yearbook of the .National Society for the ::ltudy of' 
Education, 1938, Part II, Public School Publishing Company, 
Bloomington, Illinois, p. 147. 
-l-
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de·i'ined investigation and eonsistent, critical, and fruitful 
examination of ~ypotheses and points of view, it is more likely 
that--modifications and innovations in practice will result from 
the research. It is hoped that this study will bring about 
/ 
these desired results,., 
±I According to Wesley, n? two classes are equal in intelli~ 
gence, experience or training; therefore,, the adjusting of 
materials to groups of varying ability is: a major problem, 
The writer believes that, for the same reason, the adjusting 
of techniques to groups of varying ability ls also a great 
' problem. Too often,, in dealing with a class, the alert and 
responsive set the tone and pace and obscure the needs of many 
of the other pupils. Or, the bright element in a class may be 
overlooked in the attempt to care for the average group* 
Purpose of the study.-- 'file purpose of the study is to 
attempt to find out which techniques create the best learnlilg 
situation for each type of pupil.. The writer feels that there 
is a need to det,ermine the suitability of social studies tech-
niques to rate of learning and has found that there has been 
very little done along this line in research. What has been 
done or is in the process of being done will be reviewed in 
the following chapter. In order to bring about effective group 
work it is necessary to find out which techni.ques are most 
favorq.,ble to the best progress of each group. To develop the 
1/0p., citw, pp. 189-190. 
3 
childrs interest, techniques must be used which he understands 
and, in the case of the slow learning pupil, is capable of 
handling. As far as the rapid learning child is concerned, 
techniques must be used to stimulate him to want to learn. 
One purpose of this study is to determine which techniques 
will bring about tnese desired outcomes • 
. . . 
Need for the study.-- Since it was discovered in review-
ing past research that more has been done with comparisons of 
traditional techniques and so-called newer techniques, for ex-
ample, the use of certain audio-visual aids, only the effect.ive-
ness of ordinary classroom techniques will be considered in 
. 11 . 
this study. Wesley says: ~The pupil gains control of the 
content and reaches understanding by means of writing, con-
structing, reporting, cooperating, discussing, readi.ng, and 
organizing. n Five techniques related to these basic means of 
reaching understandi.ng have been selected for this study. 
Very little seems to have been done w£th comparing the 
progress of slow and fast learning pnpils as they use these 
techniques and much more with comparing classes as a whole so 
the former wi.ll be attempted in this study. 
Scope of the study.-- The writer will attempt to measure 
the effectiveness of five techniques on the lower one half of 
1JEdgar B .. Wesley, Teachin Social Studies in Elementar 
Schools, (Revised Edition , D. C. Heath and Company, Boston, 
1952, p .. 222. 
a. seventh grade class of thirty-eight pupils and on the upper 
one half of the same class in the teaching of a unit in 
American history# 
CEIAPTER II 
REVIEW OF RESEARCH 
Review o:f studies related to the problem.-- In the 
:following pages the writer will review past research pertain-
ing to the study undertaken here. 
11 Kimmel reviewed and evaluated twelve studies involving 
t 
comparison o:f one method with another.. He states: nrn most 
o:f the reports of the experiments in method the conclusions 
are set forth as tentative, inconclusive, fairly conclusive 
insofar as. the particular experiment is concerned, applicable 
only to the pupils, methods, and teacher involved in the 
experiment., !lt! All of these experiments but one are concerned 
with a comparison of one or more of the noldern, simpler, and 
more conventionalized methods with one of the 1mnewerlt. more 
complicated t,echniques. Some of the tecl'miq_ues used for this 
study have been used in some o£ the studies reviewed here but 
not specifically to determine their effect upon slow and fast 
learning pupils. In the comparison of the data for the mastery 
1/Kimmel, w. G.,. trA Review of Some Reports of Controlled Experi-
mentation in Methods of Teaching in Social Studies,n. Chapter 8, 
Some Aspects of the Social Sciences in the Schools, First. Year-
A book of the National Council for the Social Studies, 1931, 
_.. McKinley Publishing Company, Philadelphia, pp., 145-176. 
-5-
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v technique and the daily recitation method, Funk formd no 
marked differences in test scores, organization of materials, 
ability to apply information and impTovement in reading 
ability which could be attributed to the superiority of one y 
method over another. McClure r s · data purport to show that 
pupils using the daily recitation method retain more facts 
of history and retain them over a longer period of time than 
21 pupils using a modified mastery technique. Alderman tried 
to determine the relative value of lecture and question and 
answer methods of class instruction in the teaching of social 
studies and found that there was little difference. '.Ehe 
question and answer method seems to favo~r factual learning 
in grades seven through twelve and the lecture method seems 
better for the upper quartile pupils when studying factual 
!±/ 
material about government. Long fonnd that the supervised 
study method gave the best results but the more capable pupils 
made :more progress when the lecture method was used. 
~ ..lVlark Neff Furik, A Comparative Btudy of the Results Obtained 
y the Method of Mastery Technique and the Method of Daily 
Assignment,· Unpublished Master's Thesis, University of' 
Chicago, 1927. · 
/ 
~V'Ql~e:.pb ·Per-ry McClure, An Experimental Study of the Effects 
oi' Two Plans of Distributing. Study and Discussion in the Unit 
Method of Teaching History, Unpublished Masterts Thesis, 
University of Chicago, 1930. 
l/Grover EI. Alderman, Till'Jhe Lecture }4ethod versus the Question 
and .Answer Method,tt 8chool Review (March, 1922), 30: 205-209 • 
.±/Pauline Yates. Long, Com arison of Methods of 
Unpublished Masterrs Thesis, George Washington 
7 
y 
According to Wilson and Murra, in more recent years 
there has been a shift in research in the direction of 
examining specific, relatively isolable elements in teaching· y . 
procedure. Wesley has said: ttit might be possible to 
isolate one element of a method and reach by controlled 
experimentat-ion a sound conclusion as "to the value of "the 
11 
segregated element.tt Wilson and Murra also sta"te that 
there is a need for studies in the area of n: •••• the adjus-t-
ment of methodology to differences such as exist between 
superior and less capable pupils.tt 
• 
y 
Tryon, in an article entitled tt.Di.recting Pupils' Study 
in the Social· StudiesJr has reviewed the following studies: 
2f . Brumbaugh, in a comparative study of the recitation 
and the S\lpervised study methods of teaching·.American history, 
1/Howard E. Wilson and Wilbur F. Murra, ttContributions of 
Research to Special Methods: The Social Studies,n Chapter XII 
in Guy M. Whipple (Editor), The Scientific Movement in 
Education, Thirty-seventh Yearbook of the National Society 
for the Study of Education) Part II, 1938, Public School 
Publishing Company, Bloomington, Illinois, p. 154 • 
.?/Edgar B. Wesley, Teaching the Social Studies, D. c. Heath 
Company, Boston, 1937, p. 475. 
2/Howard E. Wilson and Wilbur F. Murra, op. cit., p. 154. 
_0(Florence R~ Tryon, tllDirecting Pupils t Study in the Social 
Studies, rt Chapter IV in C .. C .. Barnes (Editor), The Contributions 
of Research to the T'eaching of the Social Studies, Eighth Year-
hook of the National Council for the Social Studies, 1937, 'The 
Council, Cambridge, Massachusetts, pp. 44-74 . 
.2}Emerson W. Brumbaugh, A Comparative Study of "the Recitation 
and the Supervised Study Methods of 'Ji''eaching .American History, 
Unpublished Master's Thesis, Wittenberg College, 1935. 
decided .favorably for the supervi.sed study group. He f'ormd 
that only pupils of high intelligence make desired achieve-
ment in classes where the recitation method is used, ' In the 
supervised study group a study guide was used; most of' the 
work was done at school; the teacher taught the whole period; 
class discussion was based on the major phases of' the subject 
and on questions developing from conflicting opinions. In the 
recitation method the subject matter discussed was assigned 
previously; all preparation was done outside class and without 
the teacherrs help* It was f'ound that the supervised study 
method provided a better opportunity f'or adjustment to y 
individual differences. Douglas attempted to determine 
the relative effectiveness of two sequences in snpervised 
study and found that a lt.divided periodtt. was the outstanding 
practice but that neither sequence, recitation -- study;· 
study -·- recitation was particularly favorable for the more 
- 5:1 
capable or for the less capable.. Johnson, in a study of' 
supervised study versus home stud~ found that for above 
average ability home directed study is probably as ef'fect,ive 
as directed supervised study. For the class as a whole the 
advantage is with the class having directed supervised study. 
1JHarl R. Douglas, The Experimental Determination of the 
Relative Effectiveness of Two Sequences in Supervised Study, 
Unpublished Doctorts Thesis, Stanf'ord University, 1927. · 
2/Lillian M. Johnson, .·Directed Supervised Study versus Rome 
E'tudy in Sixth-Grade History, Unpublished Masterrs Thesis, 
Loyola University, 1931. 
9 
... 1/ 
Gi.essen, ·in a·comparison of the results and implications 
for learning from two methods of teaching so~lie social studies 
. . . y 
concepts, describes a study by Gray in which it was deter-
mined that retarded children learn more from a film than from 
21 
printed material. Gorey also states that pupils with a 
low I. Q. require a great deal of audio-visual instruction. 
!JJ 
Hoffman made a study of the relative educational·effective-
ness of four teaching techniques:in gracl.e nine, general 
science. He used the slide film; lecture; motion picture; 
and pup{l study of a booklet during classroom period. ,B!:is 
results indicated that there was greater educational· achieve-
ment from the study of the booklet. He states: 
mThe self-activity involved in studying the printed 
page has a very definite value which is apt to be over-
looked in favor of more spectacular, more enjoyable ways 
of conducting a class.n 
The pupils preferred the motion picture and thought they 
learned more from it but they actually learned more from the 
1/Helen R. Giessen, A Comparison of the Results and Implications 
I"or Learning from Two Methods of 'F'eaching Some Social Studies 
Concepts, Unpublished Masterr.s Thesis, Boston University, 1955. 
_01Helen A. Gray, ttSound Film for Reading Programs,n School 
Executive (February, 1941}:, 60:24-25. 
2./Stephen M. Corey,nThe Importance of Perceptual Learning,~:t 
Educational S.creen (November, 1945), 24:394-397. 
~Joseph Hoffman, The Relative Educational Effectiveness of 
Four Teaching Techniques in Grade Nine General Science, 
Unpublished Master's Thesis, 1951. . 
10 
booklet. He also states that-no one experiment should be 
considered t.o offer adequate evidence for reliable conclusions 
and the efficiency of a technique should not be measured by 
the inclination of pupils to use it but a study should not. 
be disregarded because its conclusions are not representative 
of current thought. If the findings are true they will be 
confirmed by other investigators repeat:ing the experiment. 
If repeated, the results are more reliable and more apt to be 
put into practice thus an important objective of educational 
research would be obtained --· the recognition of a valid 
relationship and its employment in the teaching situation. 
Phillips, 1/ in the Eighth Yearbook of the National . 
Oouncil.for the Social Studies,describes some investigations y . 
in the field of methods. Marvin, in an attempt to find 
the best. method of studying history, concluded that: 
1. A single reading is inadequate even·for the best 
pu:p·il .. 
2. Re-reading is better but not as good as a controlled 
summary. 
!}Burr W. Phillips, ~An Attempt to Determine the.Best Method 
of Studying History,r.t Chapter III in C .. G. Barnes (Editor), 
The Contributions of Research to the Teaching of the Social 
Studies, Eighth Yearbook of the National Council for t.he 
Social Studies, 1937, The Council, Cambridge, Massachusetts, 
pp. 44-74.· 
ijllbert Jerrold Marvin, An Attempt to Determinethe Best 
Method of Studying History, Unpublished Masterfs Thesis, 
Stanford University, 1928. 
3. Extensive reading should supplement the text. 
4. The outline method is a waste of time for pupils 
.untrained in the technique of good organization. 
ll 
11 
Anders concluded from the results of experimentation that 
the method of procedure is not the major factor in determining 
achievement and that the element of class motivation may have 
y' 
made a difference in their ratings. Esson compared the 
effectiveness of the contract plan wi:th t'he ttordinary method. n 
He concludes that there is a general tendency in favor of the 
contract plan hut that the statistical differences are so 
slight that he is unable to conclude definitely that the 
contract plan is more effective than the ordinary plan, 
21 
Black compared the panel discussion technique with the 
Morrison unit method and found that. the panel method produced 
better resul:ts .. 
!±/ 
Dowell, in an experiment in meeting individual differences, 
1/Quintilla Morgan Anders, A Study· of Two Metliods Employed in 
Teaching American History, Unpublis.ln!ed Mastert:s Thesis, 
Teacherst College, Louisiana State University and A. and J.VL 
College, ·1933 .. 
SfVictor Emmanuel Esson, The Ef.fect.i.veness of the Contract 
Method as Compared with the Ordinary :F<iethod in Teaching Three 
Units of American History, Unpublished .ilf.tasterts Thesis, 
University of North Dakota, 1928. 
2./Florence Massey Black, The Panel Discussion Technique in the. 
Junior High School Soc:ial Studies, Unpublished Masterts Thesis, 
George Washington University, 1934. 
Y'Edward S. Dowell, tt.An Experiment in Meeting Individual. 
Differences in Social Science Classes,r.t Historical Outlook 
(February, 1929), 20:37-89. 
12 
found that the problem is to keep each pupil working up to y 
maximum. Germane found that re-reading excelled by a 
wide margin when compared with outlining and summarizing as 
methods of studying. In an experimental study of the merits 
of extensive and intensive reading ~ &ct·c±al· Science, Good 
determined that extensive reading is bet.ter for general 
information and intensive reading is better for factual 
2.1 
knowledge. Livingston found that the contract provides 
for individual differences and takes care of the brighter 
st.udents. Also, that it is difficult to keep the slower 
y 
· students working up to capacity. No conclusive evidence was 
obtained as to the superiority of either method, Weeks !±/ 
concluded that statistical results favored the laboratory 
plan over the regular recitation in modern European history. 
Weaver 2./ has reported on the use of extensive and intensive 
yc. E.,. Germane, n Outlining and Su.:rnrnarizing Compared with 
Re-reading as Methods of Studying,. tt. Report of the Societyrs 
Committee on Silent Reading, Twentieth Yearbook of the 
National Society for the Study of Education, 1921,. Part II, 
Public School Publishing Company, Bloomington, Illinois, 
pp. 10:3-190· 
2/Carter V .. Good, n;An Experimental Study of Extensive a.Ild 
I'ntensive Reading in Social Science,"' School Review (December, 
1925), 33:755-770. 
Contract and the 
asterts 
llfJulia Keeling Weeks, T'wo Methods of Teaching History, Unpub-
lished Master t s Thesis, George P'eabody College for· Teachers, 1931. 
2./Robert B. Weaver, ttExtensive and Intensive Methods in History,n 
Historical Outlook, (October, 1932), Number 6,. 2'3:292 ... 296 .. 
methods in history and two· study guides used in connection 
with these two methods .. The results·showed that the dif-
e ferences in favor of the intensive method are much smaller 
than the d:ifferences in favor of the extensive method. · 
11 
13 
Melker gives a summary of research in study skills in 
the social studies and among those studies evaluated are one y 
by Bucknam in which a comparison of the fluency of ora~ 
recall with written recall in silent reading in geography 
in Grade 5. The conclusions reached in this study were: 
i. Unaided oral recall is superior to written recall. 
2 •. The differences are great.er for short than long 
select:ions. 
3. Recall on multiple choice questions is superior to 
unaided oral recall. 
4. The di.fferences between mult:iple choice and oral 
recall are greater for long than short selections .. 
. 11 
Another study SUJlJIIJ.arized by Melker is nA Comparison 
of Silent Reading and Listening by Written Recall and Multiple y 
Choice Tests n by Carter and Doherty. The conclusions 
y Anne T.. Melker, A Summary of Research in Study Skills, 
Unpublished MasterTs Thesis, Boston University, 1954. 
S(Margaret E. Bucknam, A Comparison of tb.e.Fluency of Oral Re-
call with Written Recall. in Silent Reading·in Geography in Grade 
Five,. Unpublished MasterTs. Thesis, Boston University, 1941 • 
..2/llnne T. Melker,. op .. cit. 
!t/Dorcas E*' Carter and Roland F. Doherty, A Comparison of Silent 
Reading and Listening by Written Recall and Multiple Choice 
Tests, Unpublished Master"s Thesis, Boston University, 1953. 
14 
reached were that: 
1. Multiple choice responses of listening were superior 
to written recall of listening. 
2: •. Multiple choice responses of silent reading were 
superior to written recall: of silent reading. 
3. Listening is superior to silent reading but the 
differences are not statistically significant. 
4.,. Multiple choice responses of listening are superior 
to multiple choice of silent reading but the 
differences are not statistically significant. 
In a study planned to investigate more completely the 
- 11 
values of two reading procedures investigated by Germane_, 
2:1 Holmes summarizes her con.clnsions as follows: 
1 .. Reading guided by questions surpasses careful reading 
and re--reading without questions in the delayed recall 
of the answers to questions in the history of English 
Literature and in science. 
2. The same is true for immediate recall, 
3. Reading guided by questions when compared with careful 
reading and re-reading without g_ue stions results in no 
loss in the delayed recall of answers to supplementary 
questions., 
1Jc, E. Germane, op. cit. 
_s!Eleanor Holmes, ttReading Guided by Q.uest:Lons Versus Careful 
Reading and Re-reading Without Questions," The School Review 
(May, 1931), 39:361-371. . 
15 
4. Reading guided by questions significantly surpasses 
careful reading and re-reading without questions for 
immediate recall of the largest possible number of 
meaning values when the material read relates to 
history o,f English literature. 
5. Both methods, however, are effective in science for 
immediate recall of the largest number of meaning 
values. 
6. Reading guided by questions significantly surpasses 
careful reading and re-reading without questlons for 
delayed recall of the largest posslble nmnber of 
meanlng values for both history of English literature 
and science .. 
CHAPTER III 
DESCRIPTION OF GROUPS USED 
This experiment was conducted wittl a seventh grade class 
of thirty~eight pupils at the Kendall-Dean School, Slaters-
ville, Rhode Island. The unit was taught over a period of 
three weeks for one or two periods a day. The class was 
divided into two groups -- the slow and the fast learners. 
In order to determine which children were to be placed in 
each of the two categories, intelligence quotients and achieve-
ment test scores were considered. The average chronological 
age for the group was twelve years; the average mental age was 
thirteen years, two months; the average I. Q. was 108; the 
average achievement in a grade equivalent was 7 .. 6; and the 
average social studies achievement, also in a grade equivalent, 
was 7.8. The intelligence quotients and achievement test 
scores' were taken from tests administered in grade six. The 
.y' 
Henman-Nelson Test of Mental Ability was administered on 
Octob'er 19, 1954, and the intelligence quotients and mental 
ages were determined from this test, The Metropolitan Achieve-
Y 
ment Tests were administered on May, 1955, and from these 
l U • .Aw C. Henman and M, J. Nelson, The Henman-Nelson Tests of 
ental Ability, Forin. A, Hou.ghtotl Mifflin Co., Bost.on, 1931. 
yR .. D .. Allen, H •. W. Bixler, W. L. Conner, and F. B. Graham, 
Metropolitan Achievement T'ests,. Int-ermediate Battery --
Complete: Form S, World Book Company, New York, 1947. 
-16-
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the average achievement and the social studies achievement 
were determined, Since four pupils had transferred from other 
school systems the I. Q. was not available for two, the average 
social studies achievement for two, and the average achievement 
for one.. Whenever possible, the I. Q. score was used as the 
basis for placement.. If the I. Q. score were not available, 
the average achievement score was used. The chronological 
ages of the pupils listed in the table which follows are as 
of the date when the metropolitan Achievement Tests were 
administered. (:tviay 14, 1955.) The table shows the pupils 
as they were divided into two groups. 
Table 1. Placement of Pupils--Fast and Slow Learning Groups 
1 .. Fast Chrono- Intelli- Mental Average Social 
Learning logical gence Ages Achieve- Studies 
Pupils Ages Quotients: ment Achieve-
ment 
(1) { 2) (3) (4) m tb) 
A *•••••• ll - 6 1.42 14 - 0 8.6 7.0 
B . .. . . . . . lO 
- 4 141. 14 - 6 9.2 -
c -. .. . . . . 11 -4 :1!.36 14 - 3 8.9 8.5 
D • • • • • • • ll - 7 133 15 - 5 9.2 ll.3 
E .. . . . . . . ll 
-
6 132 14 
-
2 8.9 10 .. 4 
F • • • • • • • 11. - 6 132 15 - 0 9.9 10.6 
G ..... , ... ll 
- 3 130 12 - 8 7.4 5.4 
E # .. • .. • • • ll - ll 127 14- 1 8.8: 8.5 
I • • • • • • • ll - 4 12.3 14 - 2 8.9 10.3 
J • • • • • • • 13 -T 122 12 - 9 7.8 9.8 
K • • • • • • • ll - 4 ll9 14 - 7 9.5 11.3 
L ••••••• 11 - ~ ll~ 13 - 4 8 .. 1 9.7 
(concluded on next page) 
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Table 1. (concluded) 
1 .. Fast Chrono- Intel1i:- Mental Average .. Social 
Learning logical gence Ages Achieve- Studies 
. _Pupils. . Ages Quot.ients ment. Achieve-_ . 
.. . ment 
/ (1} ( 2) ( 3) ( 4) . . ( 5) { 6) 
-
... 
M .... ~, .. , ll 
- 5 116 13 - 2 7.6 7•2 
N ... ., ... ll 
- 9 114 13 - 2 8.2 9.1 
0 .,, ..... 11 
- 4 113 14 - 2. 9.7 9 .. 2 p 
* • • .. " • • 11 - 2 - 14 - 6 9.5 11.0 
Q ........ 11 
-
2 113 14 
- 5 9.2 11.3 
R . .. .. . , . . 11 
-
3 113 13 - 1 8.6 9.1 
s .......... 11. 
- 3 113 14 - 0 8.8 8.5 
2 .. Slow 
' 
Learning 
Pupils 
A .. ~ .. ~·~ 12 
- 7 113 13 .- 3 7.8 8.4 
Bl ••••••• lJL - 8 112. 14- 0 9 .. 5 7.3 
c # ....... ll 
- 7 112 12 - 2 6 .. ? 5.4 
D .. . .. . . . . 11. 
-
8 1ll 12 
-
0 6.6 8.4 
E . -f1.- ... 11 - 10 108 13 - l 7.7 7.3 
F .. , .... 11 
-
10 105 13 -· 7 8 .. 5 10.2 
G ........ 11 
- 7 103 12: - 0 7.0 8, .. 2 
13[ 
• • • • • • • 11 - 6 102 12: - l 6 .. 7 7.7 
I ••••••• 12 - 4 101 1.2 - 9 7.5 ? .. 4 
J ..... ,. 12 
- 3 99 11 - 6 6.2 5.7 
K ......... 12 
-
4 94 11 
-
7 6.3 ? .. 6 
L .,.., .... 13 
-
1 90 12 
-
0 6.4 5.9 
M .. ·• ..... 12- 9 89 11 - 3 5.8 4.8 
N ,. ...... 12 
-
10 87 11 
- 4 5.9 4 .. 7 
0 ........ JL3 
-
8 87 11 - 10 - -p 
• • #' • .• • • 13 
-
5 79 11 - 4 5.9 5.8: 
Q ........ 13 
- 9 - 12 - 1 6.? 6.9 
R 
-······ 
14 
- 3 74 10·- 5 5 .. 3 3.4 
s ........ 14 
- 9 68 10--- 5 5 .. 7 5.3 
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Since, in all cases, a high I. Q.. did not necessarily 
indicate a high social studies achievement, the following 
e . table lists the pupils in order of achievement in the social 
studies and comparisons will be made on the basis of these 
scores as well as the I .. Q ... 
Table 2~ Social Studies Achievement of· Fast and Slow Learning 
Pupils 
.. 
Pupils Pupils 
Fast (1) Social Studies Fast (1) Social Studies 
Slow (2} Achievement Slow (2) Achievement 
(1) (2} (l} ( 2) 
K-1 ..... 11.3 G-2 . . . . .. 8 .. 2 
D-1 ....... 11.3 Jl-2: . . . . .. 7.7 Q-1 
..... *'. ll.J K-2: .. ...... 7.6 
P-1 .......... 11.0 I-2 . ...... 7.4 
F-1 • • • • • 10.6 B-2 • • • • • 7.3 
E-1 .. , .. 10.4 E-2 . . . . . 7.3 
Ja:-1 ··~·., - M-l ....... 7.2 I-1 • • # • , 10 .. 3 A-1 ....... 7.0 
F-2: • • • • • 10.2 Q:-2 . ...... 6.9 
J-1 ... #. , 9.8 L-2 . . .. . .. 5 .. 9 
L~l ... , . 9.7 P-2 • • • • • 5.8 Q\-1 • • * • • 9.2 J-2 ···~· 5.7 
R-1 ••• #. 9.1 G-1 .. . . . . 5.4 
N-1 ...... 9 .. 1 C.-2: .. ... , 5.4 
C-1 ........ 8.5 S-2 ., ...... 5.3 
H-1 ...... 8.5 M-2 .. , .... 4-.8 
S-1 • .-.,. r"' 8.5 N-2 ~ ...... 4.7 
A--2· ....... 8.4 0-2 • • II_.# -
D-2 ••••• 8.4 R-2 • • • • • 3.4 
·e CHAPTER IV 
APPLICATION OF METHODS 
ADII ........ - The purpose of this experiment was to determine 
which o.f five techniques is most effective on the slower 
learning half of a seventh grade class and on the faster 
learning half of that class in teaching a unit in American 
history. 'The techniques used were: 
l. Supervised study and discussion 
2 .. Blome study and discussion 
3 .. Teacher-telling and discussion 
4.. Individual research and discussion 
5. Grou.p research and dis-cussion. 
MateriaJL.-- The unit was based on chapter 10,. urcreating 
the World's Greatest Document,n in Freedomrs Frontier by 
11 
Ray Compton and on Our Constitution and What It Means by y 
William Kottmeyer. Many supplementary history books and 
reference books were used. A h:ibliography of these books may 
be .found at the end o.f this chapter .. 
YRay Compton, Freedomrs Frontier, Lyons and Carnahan, 
Chicago, 1949. 
a 2/William Kottmeyer '· Our Constitution and What It Means, 
W Webster Publishing Company, St. Louls, 1949. 
-20-
21 
11 
Procedure.-- A pre-test was given to determine what 
was already known about the material contained in the unit so 
e that there would be some basis for judgment of progress., The 
unit was then divided into three sections: (l) the first half 
of chapter ten in Freedomts Frontier; (2) the second half of 
chapter ten in Freedom1 s Fronti.er; (3) the Constitution itself. y 
A pre-test was given on the first half of chapter 10 and 
11 
then each child was given a guide sheet on this part of the 
chapter and two :supervised study periods followed. Each child 
read the part of the chapter assigned, looked for and wrote 
out the answers to the questions on the .guide sheet. The next 
period was devoted to a di.scussion of thes:e questions and in 
the following period the post tes;t. was: given on section one, y 
The pre-test on the second part of chapter 10 was. 
given next and this part of the chapter was assigned for home 
study, The pupils were told to read the material and then re-
read it carefully noting what they considered the essential 
points. In the period which followed a discussion of this 
material took place and then the post test was administered .. 
i/William Kot.tmeyer, tt:.Multiple Choice Test, Ttt. Our Constitution 
and What It Means, Webster Publishing Company, St. Louis, 1949, 
See p. 42, Appendix B. 
YWilliam Kottmeyer, op. cit., Seep .. 47, Appendix: B. 
2./Ray Oompton, ltTeacherst Randbook,tt Freedomts Frontier, 
Lyons and Carnahan, Chicago, 1949, pp~2il-2'2.. · See P• 48, 
Appendix B. 
}±/William Kottmeyer, op .. cit., Seep. 49, Appendix B .. 
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11 The third pre-test was given and two periods were 
devoted to teacher-telling and discussion of all important 
poin-ts about the Constitution not covered in the text and 
then the post test was administered. 
The other two techniques dealt with study skills rather y 
than content. A pre-test was given testing their knowledge 
of certain reference books,. The pupils were gi.ven six ques-
tions to answer using the reference books~ They were also 
instructed "to spend time looking over these reference books 
even if they did not have occasion to use all of them in 
looking up this material. Several periods were devoted to 
this work at the end of which a discussion of the material 
and the books was held. Seven more questions were given, the 
answers to which would be found in the reference books, but 
this time the class was divided into groups of four or five 
pupils and the work was done cooperatively. Several periods 
were devoted to this work and a discussion of the material 
and books was held. The post test was administered to de-
termine what gains had been made in knowledge of the uses of 
"these reference books., Also, the pupils were asked to 
evaluate this research work and to state whether they 
YWilliam Ko·ttmeyer, op. cit., See p. 52, Appendix B. 
~H, T. Morse and G. H. McCune, ~selected Items for the 
Testing of Study Skills, tt National Council for the Social 
Studies, Washington, D. G. (September, 1949), 15:39. 
See p. 54, Appendix B. 
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preferred to work individually or :in groups, which they found 
most difficult, and from which techniqu~ they thought they 
11 
had learned the most. Finally, the post test .on the whole 
unit was administered to try to determirie what overall gains 
had been made. 
In the course of carrying on this unit the writer tried 
I 
to observe which techniques seemed to stimulate the most 
I questioning and discuss:ion. The pupils were asked to rate 
! 3.1 
the techniques as to ease, difficulty,an~ interest. This 
subjective evaluation will necessarily b~ an important part 
I 
of the conclusions drawn later in this p~per as well as the 
tests used. All tests, the study guides; and the pupil and 
! 
teacher evaluation sheets used in the uni.t are to be found 
in Appendix B. 
ysee p. 41, Appendix B. 
~See p. 40, Appendix B. 
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CHAPTER V 
ANALYSIS OF FINDINGS 
The scores for all tests: given were based on a seale of 
one to one hundred. ·The pre and post tests for the whole 
unit had fifty questions and two points were taken off for 
each wrong answer.. 'Fble tests for the second, third, fourth, 
and fifth techniques had twenty questions each and five points 
were taken off for each wrong answer.. The tests for the first 
technique had ten questions and ten points were taken off for 
each wrong answer. 
The median score for the slow learning group on the pre 
test for the first technique (The use of the guide sheet) was 
forty and on the post test, seventy; for the technique involv-
ing home study the median on the pre test was thirty-five and 
sixty-five on the post test.. The gain was the same for both 
techniques and higher than for any of the others.. The fast 
learning group had a median score of forty on the pre test on 
the first technique (the use of the guide sheet) and eighty 
on the post test; for the third technique (teacher-teiling) 
the fast learning group had a median score of thirty on the 
pre test and .sM::Kty· ":'·f?:ive: on the post test. The gain was 
approximat.ely the same for both techniques and higher than 
for any of the others.. These scores would seem to indicate 
-26-
27 
that the slow learning child does just as well with or with-
out a guide sheet since the slow grou.p fared just as well 
doing home study. The same conclusions would seem justified 
for the fast learning group because even though they did not 
do as well with home study they did just as well With teacher-
telling as with the guide sheet. 
In order to determine the significance (estimate the 
possibility that the obtained result could he due to the 
operation of chance factors alone) of these scores, the mean, 
median,. and the standard error of measurement were determined 
for the pre and post tests on the first technique for both 
groups. The mean is the sum of the scores divided by the 
number of cases; the median is the middle score in each 
distribution; and the standard error of measurement is the 
standard deviation of the distribution of measures aronnd some 
t.rue measure represented by the mean of the distribution. 
urn interpreting standard errors of measurement the 
custom has groWn up of writing them after the scores and 
separated from them by a plus and minus sign .. This/suggests 
that the given score may be expected to fluctuate by no more 
than the size of the standard error in either a plus or minus 
direct.ion in two-thirds of subsequent measures. This is not 
strictly true because involved here is the further assumption 
that the ·obtained score is the true score- This, of course, 
is not true. A sounder approach to this problem is to consider 
that the standard error is i:rn:.dependent of the magnitude of 
a given score and that 1 rather 1 it gives a range or band of y ' .. 
signific:ance_n If a person differs from the norm by an 
amount less than the standard error, one can consider such 
variation of negligible significance.. The definition of 
standard deviation also taken from ttThe Measurement Notebooktr-
is TitA measure of variability within a set of scores which may 
be defined as the square root of the sum of the squared 
' y 
deviations from the mean divided by the number of cases.Tit 
The standard deviation is one of the measures of variabili_ty 
of a distribution; that is, the degree to which the scores 
are scattered out.. It is analogous to the average deviation,. 
by which is meant the average of the amount by which the 
several scores deviate from the mean of all the scores. For 
ordinary purposes,. it is sufficient to consider the standard 
deviation as that range of scores between the mean and the 
eighty-fourth percentile, or that range of scores between the 
mean and the sixteenth percentile score. For example, the 
mean on the pre test (first technique) for the slow learning 
group was LJ-7. 96 and the standard deviation was 23.70. This 
means that. 68% of the scores in 2.f3 of all subsequent measures 
should fall between the S4th percentile score (61.66) and the 
I7Walter N. Durost and William G, Kvaraceu.s ,. The Measurement 
Notebook,. World Book Company, 1950, pp. 111-129 .. 
£/Ibid, Glossary, p. 10 .. 
( 
JL6th percentile (24.26). Sine:e -phe smaller the standard 
2:9 
deviation the more homogenous the group, it would seem that 
even though the group was selected it is still not homogenous. 
However 7 after studying the material the standard deviation ~ 
became much smaller (5.45) and this suggests greater homage~ 
neity and a measure of greater reliability.. There was no 
notable difference in the size of the standard deviation from 
pre to post test for the fast learning group (pre test--20.30; 
post t.est--21.35} and would indicate that the results are not 
statistically significant. -'The fact that., in several cases 1 
some with high I. Q .. t s were low in social studies achievement 
and some nth lower I. Q.rs were higher in social studies 
achievement may account for the lack of homogeneit.y in the 
two groupings. 
The formulas used to find the mean, median, and standard 
deviation are as follows: 
the lowest point 
between the two 
Median = intervals (50th 
percentile) at 
which yollll start 
working 
+ 
Mean 
the difference 
between the two 
+ accumulated fre-
quencies around 
the 50th percentile 
----------~--------------X' 
-f-
Standard 
Deviation = 
N = number of cases 
i = interval 
f = frequency 
d 
.Am 
£ 
= 
= 
= 
deviation 
Assumed mean 
sum of 
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The pupils were asked to rate all five techniques as to 
ease, difficulty, and interest. The writer rated the pupils 
on all five techniques as to the degree that they stimulated 
questioning.. The scale used for rating was from one to ten. 
The higher the number given the easier, more difficult, or 
more interesting the technique was to the child and the more 
questioning was stimulated by the technique according to the 
opinion of the writer. Judg:i.ng by this scale, the results 
were as follows: 
l. Interest seemed to be highest for group research for 
both grou.ps,. 
2., Group research was alsq thought to be easiest by both 
groups. 
3. The fast learning group did not rate any technique 
particularly difficult. 
4. The slow learning group thought that individual 
research was most difficult. 
5 .. Individual research stimulated the most questioning 
for both groups. 
31 
At The time that the two research techniques were carried 
out, the pupils were asked to rate them separately stating 
which they preferred~ which they thought easier, and from 
which they thought they had learned the most. It was inter ..... 
esting to note that while most pupils in both groups preferred 
group research to individual research, most of them stated 
that they had learned more from individual research. 
Tables showing scores for all tests and pupil and teacher 
rating charts will be found in Appendlx A. 
\. 
Ctli:APTER VI 
SUMMARY AND CONCLUSIONS 
Conclusions .. -- This was an experiment to det.ermine which 
of five techniques was most effective on the slow learning 
half of a seventh grade class and which was most effective on 
the :fast learning half of the class in the tea,ching of a unit 
in social studies. By effective is meant which technique 
brought about the greatest improvement in test scores and 
which, in the pupils t and teacherts opinion, was the most 
interesting.. In order to determine these things, pre and 
.• 
post tests were given on the whole unit and on each technique 
separately and subjective evaluation was carried out by pupils 
and teacher. The conclusions reached are summarized as follows: 
1. Of the five techniques, group research was considered 
·most interesting to both groups .. 
2.. Of the five techniques, group research was considered 
easiest by both groups .. 
3. Of the two research techniques, group research was 
considered the easier but both groups thought they 
had learned more from the individual research .. 
4. The fast learning group did not consider any of the 
techniques especially dif:fic~ut. 
-32-
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5. The slow learning group considered the individual 
research most difficult. 
6 .. The technique which seemed to stimulate the most 
questioning was the individual research., 
33 
7. The technique which brought about the greatest gains 
in test results for the slow learning group were the 
study guide and the home study technique., 
8" ~ The techniques which brought about the greatest gains_ 
in test results for the fast learning group were the 
study guide and teacher-telling techniques~ 
9.. The standard error of measurement was approximately 
the same for the pre and post tests. for the first 
technique for the f'ast learning group. 
lO. There was a marked difference in the standard error 
of measurement for the pre and post tests for the 
first technique for the slow learning group. 
ll. The size of the standard deviati.on for both pre and 
post. tests for the first technique for the fast learn-
ing group would indicate a group lacking homogeneity 
and a measure lacking reliability. 
lZ* The smaller standard deviation for the post test for 
the slow learning group would indicate greater homo-
geneity and a measure of greater reliability .. 
l3. Statements ll and l2 seem contradictory since the 
same measure was used for both groups • 
34 
14. The results obtained are suggestive of usefllll tech...niques 
but are not statistically signif1cant~ 
Limitations of the study.~-
1. The sampling used for this study was not large enough 
to draw defin:Lte conclusions on the effectivenes.s of 
the five techniques~ 
2. The study was conducted with only one cJLass at one 
grade level,. 
Suggest:Lons for fUrther study.--
1 .. The same experiment could be duplicated to qee if the 
same results were obtained. 
2. Other techniques could be compared as the five were 
in this study. 
3. This same experiment could be repeated at other grade 
levels and with other subjects. 
Implications for teachers .. --
1. Group work is preferred by pupils over individual 
work. 
2 .. Teacher-telling is not as effective on slow learners 
as on fast learners. 
3. Because pupils like to do a particular kind of work 
does not necessarily mean that they learn the most 
from :it. 
APPENDIX A 
35 
Tahle 3. Scores ·for the Pre Test and Post Test for the First 
Technique (the Study Guide} 
' 
.Slow Learning Fast Learning 
Pupils 
Pre T·est. Post Test Pre 'rest Post Test 
t1) (2) (3) ( 4) _{ 5J 
-·-· 
A ..... 60 90 80 80 
B . ~ . . 50 80 50 100 
G ••• = .... 70 90 50 80 
-
D ... *. 30 70 60 100 
E • fi * .. 40 100 70 100 
.. 
F •.•. ~ ff 30 100 60 90 
G ..... 40 10 40 60 
H ..... 70 100 50 80 
' 
I ..... 40 80 40 BO 
J # ••.• 30 70 30 30 
K . _. .. 60 70 60 100 
L ...... 20 60 40 100 
M . . . . 40 50 50 70 
N . . . . 60 60 20 60 
0 ...... 20 30 30 70 
p ... ~-. 60 40 90 100 
Q •' .... 50 50 60 90 
R • • • • 40 80 40 70 
s ..... 40 40 .70 70 
. Med:t.an - 40 70 40 .so 
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Table 4. Scores for the Pre Test and Post Test for the Second 
Te chniqne (Home Study) 
-
Slow Learning Fast Learning 
... 
Pupils 
Pre Test. Post Test. Pre Test Post. Test 
(1) ( 2) 13) l4) 151 
.. 
A ... . . . 35 65 45 75 
B • • • • 40 65 50 80 
c " .... 45 75 50 75 
D • # ... 35 70 50 80 
E • # • • 15 75 55 85 
F II • • • 40 80 40 90 
G • • • • 40 65 35 60 
B .. . . . 50 70 45 70 
I ..... 30 80 30 70 
J •••• 45 60 30 55 
K • • • • 40 60 60 70 
L .. , .. 45 65 30 90 
M . , . . 25 40 40 80 
N • • # • 30 50 50 70 
0 . . . . 55 55 45 85 
p 
'Ill fi •• 20 55 50 65 
Q .... 35 40 45 75 
R .. •' .. 30 55 45 65 
s ....... 30 60 35 75 
Median - 35 65 45 ?5 
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Table 5. Scores f'or the Pre Test and Post Test f'or the Third 
Technique (Teacher-Telling) 
Slow.Learning Fast Learning 
Pupils 
Pre.Test Post. T~st Pre Test Post Test 
llJ l~) ( 3) l4-) l5J 
A ..... 35 35 45 45 
. 
B ........ 50 55 25 85 
c ..... 40 65 60 85 
D ..... 30 55 40 90 
. 
E •• , • *' 4-0 4-0 40 8:0 
F .... 35 85 30 100 
• 
G ..... 20 30 20 40 I 
H 20 60 40 55 . . . . . 
I ..... 50 40 30 85. 
J # •.•• 35 60 20 45 
K ...... 40 65 60 85 
L ...... 20 40 15 90 
M * • •.• 20 35 35 60 
N • • • • 35 45 30 4-5 
0 ..... 40 45 15 65 
p ....... 30 55 30 75 
Q ..... 40 25 30 85 
R . . . . 20 35 35 75 
s ..... 2> 35 30 70 
. 
n- 0 6· 35 45 3 5 
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Table 6. Scores for the Pre Test and Post Test for the Fourth 
and Filth Techniques (Individual and Group Research) 
Slow Learning Fast Learning 
Pupils 
Pre Test Post Test Pre Test Post Test 
(1) ( 2) (3) 14l ( 5) 
A ..... 25 4.0 45 60 
B ..... 45 60 60 90 
c * ...... 45 60 20 40 
D ... . . . 50 50 55 90 
E fi ••• 35 55 70 70 
F ..... 30 65 60 65 
G ., .... 20 45 15 50 
Bi . . . . 30 45 45 65 
I ..... 45 65 60 70 
J # '*' ... 10 55 25 25 
K ...... 35 60 25 60 
1 • • • • 40 35 40 70 
M .. .; . 20 30 35 55 
N . . .. . 20 30 35 55 
0 ..... 15 40 25 50 
p ....... 30 50 70 80 
Q ..... 20 25 55 90 
R .. .. . . 35 85 45, 50 
s ...... 25 85 30 45 
. 
n- 0 >0 6 MedJ..a 3 5 45 5 
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Table 7• Scores for the Pre Test and Post Test for the Whole 
Unit 
Slow Learning Fast Learning 
Pupils 
Pre Test Post Test Pre Test Post .Test 
( l) ( 2) ( 3) ( 4) ( 5) 
A .... 4- 40. 58 52 60 
B . ~ .., . 44 64 38 82 
G .. _.. 4El 74 54 74 
D ..... 32 64 46 88 
E .. ., .. 30 66 52 8.2 
F .... 36 82 40 90 
G ...... 32 40 30 48 
H 
( 
42 72 44 62 # ... , • 
I ••• 4' 40 62 36 74 
J •••• 36 62" 26 44 
K ...... 44 62 60 76 
L ¥ ..... 30 54 26 88 
M . . .. . 26 40 40 64 
N ., ..... 38 50 36 52 
0 ~ ... 42 46 30 70 
p ...... 32 52: 50 72 
Q •••• 40 34 42 78 
R ....... 28 52 40 60 
s . . . . ,20 !±6 28 68 
Meihan - 36 40 74 
40 
Table 8. Pupil and Teacher Rating Sheet -- Five Techniques 
.. 
l 2 3 4 5 
Fast Learning Study Home Teacher Individual Group 
Pupils Guide Study Telling Research Research 
Interest 4. fl ... 6 4 8 7 9;hili0 
Ease • # • • • ~ • • • 5-8 8---9-lO 9 7 10 
Difficulty ...... 3 2 2: 3 l 
Stimulated 
Questioning . .. 4-5 4 5 7-8 6 
Slow Learning 
Pupils 
;Interest -..... 7 4 6 7 lO 
Ease . .- ..... - ... ,. 6 5-6 9 5-6-8 lO 
Difficulty .... 4 3 2 5 2 
Stimulated 
Questioning , . 3 3-4 3-4 6 5 
The numbers shown are those which occurred most frequently on 
The scale which was used. 1./ 
1/See page 58, Appendix B. 
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Table 9. fupil Rating Sheet -- Fourth and Fifth 'Techniques 
(Individual and Group Research) -
Questions 
1. Do you prefer working alone or in a group? 
2. Which do you think is easier? 
3. From which do you think you learned the most? 
Responses Fast Learners 
to 
Group Research Individual Research. 
Questions 
1 .......... 14 5 
2 .... _., •. 16 3 
3 ........ 6 13 
Responses Slow :Learners 
to 
Group Research Individual Research 
Questions 
1 ....... 14 5 
2 ....... 16 3 
3 ....... 8 ll 
APPENDIX: B 
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Name ------------~----------------
PRE AND POST IJi'EST 
ENTIRE UNIT 
MITL'TIPLE CHOICE TEST 
Underline the best answer in each item. 
Score 
-----
l. Our countryrs f'irst constitution was: called: 
a) Articles of Conf'ederation b) Declaration of Independence 
c) Emancipation Proclamation d} Congressional Record 
2. The main reason we needed a-new constitution wasthat: 
a) We were at war b} Our government had little power 
c) We were poor d) There were many rebellions 
3.. The number of main branches in our government is: 
a) 6 b) 21 c) 7 d) 3 
4. Congress is divided into: 
a} 3 parts b) 2: parts c) 4 parts d) 12: parts 
5. Jl Representat.ive in the Honse is. elected to a: 
a) 2 year term b} 4 year term 
c) 6 year term d} 8: year term 
6. To be a Representative in Congress; you must have these 
qualifications: 
a) Live in the state yon represent 
b) Live in the s,tate and have been a citizen for 7 years 
c) Be 25 years old, live in the state, be a citizen 
d) Live in the state, have been a citizen for 7 years, 
be 25 years old 
7. The nl!mlber of Representatives a state gets depends on: 
a) The number of voters it has b) The number of Senators 
it has c) The number of people it has d} How many they 
want 
g, The Speaker of the Honse of Representatives is: 
a) The man they elect b) The Viee-President 
c) The Secretary of State d) The oldest Representative 
9, The power- to impeach an officer is given only to:· 
a) The Rouse of Representatives b) The Senate 
cl The Supreme Court d) The President 
10. Each state gets this number of Senators: 
a) 1 for every 30,000 people b) 2 for each district 
c} 3 d) 2 
11 .. The length of a Senator 1 s term is: 
' 43 
a} 2 years b) Life. c) 6 years d) 8 years 
12. The Senators are now elected by: 
a} State Legislatures 
c) The House of Representatives 
b) The state electors 
d) The people 
13~ To be a Senator in Congress you must have these 
qualifications: 
a) Live in the state you represent 
b) Live in the state, be 25 years old, and have been a 
citizen for 7 years 
c) Live in the state, be 25 years old, and have been a 
citizen for 9 years 
d} Live in the state, be 30 years old, and have been a 
citizen for 9 years 
14 .. All impeachments are tried by the: 
a) Supreme Court b) Senate 
c} Honse of Representatives d) Cabinet 
15, Bills to raise taxes: may come only from: 
a) The Senate b) The Jffious.e of Representatives 
c J The President d) The Cabinet 
16 .. A bill becomes a law without the President 1 s signature if: 
a) Two-thirds of both houses pas;g it 
b) The Senate passes it 
c} The House of Representatives passes it 
d) The Supreme Court votes for it 
17~ A bill which has passes both houses can become a law with~ 
out the President"s signature if: 
a} The Supreme Court says so 
b) The Chief Justice says so 
c) The President does not return it to Congress in ten days 
d) The State Legislatures pass it 
18, Taxes may be called for only by: 
a) The Congress 
c) The Supreme Court 
b) The President 
d} The Cabinet 
19. Rules for becoming a U. S. citizen may be made only by: 
a) The States b) The Supreme Court 
c) The Congress d) '.Fhe President 
20, MOney may be coined or printed only by: 
a) Congress b) The States 
c} The Attorney-General d) The President 
21 ... War may be declared only by~ 
a} Congress · · b} The President 
c} The War Department d) Secretary of State 
22.. A habeas corpus writ is used to: 
a) Impeach the President b) Get a man out of jail 
c) Tell a jury what to do d) Ask for an Amendment 
23., The Constitution f~J!rbids the use of: 
a) A veto b) An oath 
c) A preamble d) A bill of attainder 
A law which punishes 
he did it is called: 
a} A. bill of attainer 
c} Felony 
a p1an for something not wrong when 
b) Treason 
d) Ex post. facto 
The Constitution forbids Congress to lay a tax on: 
a) Goods sent from one state to another 
b) Goods sent from other countries 
c) Liquor 
d) Any goods sent by ship 
26. The Constitution forbids states: to: 
a) Make laws b) Lay a sales tax 
c) Coin mo-ney d} Take a state census 
The number of presidential electors a state gets is: 
a) The same as the number of Representatives 
b) The same as the number of Senators: 
c) The number of Representatives plus the number of 
Senators 
d} The same as the number of State Legislature 
Representatives 
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_ 28., The qualifications for a President are: 
a) Be 35 years old, pe a natural-born citizen, have lived 
14 years in the U.S. 
b) Be a citizen, be 35 years old, have lived 7 years in U .. S. 
c} Be a citizen, be twenty-five, have lived 14 years in U~S~ 
d) Be a citizeny be twenty-one years old 
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29. If 
as 
a) 
neither the President nor the Vice-President 
President, the next in line is the: 
can serve 
~~ 
d) 
Chief Justice of Supreme Court 
Speaker of the Rouse 
Secretary of State 
Attorney-General 
30 .. 'Ereaties made by the President must get the agreement of: 
a) 'The Supreme Court b) '1he Blouse of Representatives 
c) The Senate d) The people 
3·1. The length of a U. S.. government judge t s term is: 
a} 2 years b) Life c) 4 years d)' 6 years 
].2. The number of men in the Su..?reme Court is: . 
a) 8 "h) 9 c} 12 d) 23: 
33. 'Fhe Constitution guarantees everybody who has done a 
crime a trial: 
a} By jury h) In the Supreme Court 
c) In the Department of d) In the State Legislature 
Justice 
34-. The number of witnesses needed to convict a man of treason 
is: 
a) l b) 2 c) 3 d) 4 
3>5. A new state may be admitted into the Union only by action 
of! 
36. 
a) The Supreme Court. b} Congress 
c) Department of State d) Department of Interior 
The Constitution guarantees to every state in the Union: 
a} A pension system b) Legal help 
c) A republican form of government 
d) Freedom to make any laws it wishes 
To propose an 
of: 
a) Two-thirds 
c) A majority 
amendment it is necessary to have agreement 
of both houses 
of both houses 
b} Senate 
d) ·Three-fourths of both 
houses 
38. An amendment goes into the Constitution after it has been 
ratified by: 
a) Three-fourths of the state legislatures 
b} All the state legislatures 
c} The Supreme Court 
d} The Circuit Court 
39 .. No 
a} 
b) 
c) 
d) 
Constitutional amendment could 
Jhe way we elect our President 
The way we elect our Senators 
The number of states we have 
Equal state representation in 
change: 
the' Senate 
i 
40. Nobody holding a United States officf3 shall ever have to: 
a} Pass a civil service test b) Pass a mental test 
c) Pass a religious test d) P~ss an age test 
41. Congress shall make no law: 
a) To regulate ba~ks 
c) To tax incomes 
bd} To pay pensions 
) Tp set up a religion 
42. No personts house or property may be! searched without; 
a) A bill.of attainder · b) Ai search warrant 
c) A government investigation d) Eyidence of treason 
43, fhe courts may not take a man's lifei without: 
a) A circuit Judgers agreement b) Dhe process of law 
c} Evidence of treason d) A' conf'ession 
' 
44 .. A man accused of crime in court has ~ right to: 
a) Rear witnesses against him b) R~rve any judge he wants 
cl Be tried wherever he warits d) Change courts 
45. 
46. 
49. 
50, 
The President is elected if: 
a} Hie gets a majority of the ~lectoral vote 
b) He gets most of the countryts vote 
c} Hie wins all of' the states r votes ' 
d) Ble wins most of the states i votes: 
If the candidates for President have, no majority of the 
electoral votes, the President is elected by: 
a); The Cabinet b) -The Senate 
c) The House of Representatives d} The Supreme Court 
A citizen of the u. S .. is a person who: 
a} Owns property in the United States 
b} Is white and was born or naturalized here 
c} Pays taxes d) Was born or nat.uralized 
here 
The U .. S .. can py:mish a state which dehies the right of' 
citizens to vote by: • 
a) Fining it b:} Putting it out ofithe Union 
c} Reducing its number of Representatives 
d) Reducing its number of Senators · 
Gonsti_tution 
a) 7 b) 2l The number of' articles in the is: c)48 d} 12 
The number of' amendments in the Constitution: a) 7 b}i 22 
c}48 d} 12 
PRE AND POST TEST 
FIRST TECHNIQ.UE . 
Underline the best answer in.each item. 
47 
1 .. Our country's first constitution was ;called:' 
a) Articles.of Confederation b) Decl~ration of Independence 
c} Emancipation Proclamation d) Congressional Record 
. . 
2 .. The main reason we needed a new constii.tuti.on was that: 
a} We were poor b} Our government ha~ little power 
c) We were at war d) There were many! rebellions 
! 
· 3 .. The number of main branches in our government is:: 
a} 6 b) 21 c) ? d) 3 
I 
4. Congress is divided into: 
a) 3 parts b} 2 parts c) 4 parts d~ 12 parts 
! 
. I 
5, .A Representative in the House is elected to a: 
aj 2 year term b) 4 year te~ 
c) 6 year term d) 8 year terrP-
' 6, To be a Representative in Congress yo~ must have these 
qualifications: ~ 
a} Live in the state you. represent ~ 
b) Live in the state and have been a citizen for 7 years 
c) Be 25 years old, live in the state~ be a citizen 
d} Live in the state, have been a cittzen for 7 years, 
be 25 years old : 
7. The number of Representatives a 
a) The number of voters it has 
b} The number of Senators it has 
c) The number of people it has 
state!gets depends on: 
d) H<?w many they want 
! 
i 
8~ The Speaker of the House of Represent~tives is: 
a} Theman they elect b) The Vic~-President 
c} The Secretary of State d} The old~st Representative 
! 
9 .. The power to impeach an officer is gifen only to: 
a} The House of Representatives b) The Senate 
c) The SuprE?me Court d) 1$.e President 
10. Each state gets this number of Senato~s: 
a) 1 for every 30,000 people b) 2ifor each district 
c) 3 d) 2 1 
GUIDE SHEET 
FIRST TECHNIQUE 
l. What. did the English Magna Charta o:f l2l5 have to do w:i.th 
self-government in America? 
2.. For how many years were our people governed by Articles 
o:f Confederation? Why was this called ttthe critical 
period?tJi 
}., What were the weaknesses of the Articles of Confederation? 
4, Why did people of that day fear a strong central government? 
5 •. For what territory was: the Ordinance of 1787 designed? 
What. states have been formed from that territory? 
What were the good points about. the Ordinance of 1787? 
6 .. When and where was the Constitutional Convention held? 
7., Why did the leaders: of our country think it was necessary 
to have a new constitution? 
EL. Why did Alexander Hamilton and others believe that ordinary 
people should not be given much say in the government? 
9. Why was James Madison called the Father of the Constitution? 
10. Why was G~orge Washington selected as: leader of the 
Constitutional Convention? 
ll, What is meant by a compromise? 
12.. What compromise was f:inally agreed upon between the large 
and small states? 
l3. What three separate divisions of our national government 
were created by the Constitution? 
14, How many years is the term of office of a senator? of a 
member of the House of Representatives? 
PRE AND POST TEST 
SECOND TECHNIQUE 
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Underline the best answer in each item. 
1. The Senators are now elected by: 
a) State Legislatures b) The state ele9tors 
c) The House of Representatives d) '.Fhe people 
2. To be a Senator i.n Congress you must have these qualifications: 
a) Live in the state you represent 
b) Live in the state, be 25 years old, and have been a 
citizen for 7 years 
c) Live in the state, be 25 years old, and have been a 
citizen for 9 years 
d) Live in the state, be 30 years old, and have been a 
citizen for 9 years 
3. A bill becomes a law without the Presidentrs signature if: 
a) Two-thirds of both houses pass it 
b) The Senate passes it 
c} The House of Representatives passes it 
d} The Supreme Court votes for it 
4. A bill which has passed both houses can become a law without 
the Presidentts signature if: 
a) The Supreme Court says so 
b) The Chief Justice says so 
c) The President does not return it to Congress in ten days 
d) The State Legislatures pass it 
5. The number of presidential electors a state gets is: 
a)l The same as the number of Representatives 
b) The same as the number of Senators 
c) The number of Representatives plus the number of Senators 
d) The same as the number of State Legislature Representatives 
6. The qualifications for President are: 
a} Be 35 years old, be a natural-born citizen, have lived 
14 years in the U. s. 
b) Be a citizen, be 35 years old, have lived 7 years in the u.s. 
c) Be a citizen, be 25, have lived 14 years in U.S. 
d) Be a citizen, be twenty-one years old 
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7. If neitherthe President nor the Vice-President can se:r:ve 
as President, -the next in line is the: 
a) Chief Justice of Supreme Court b) Speaker of the House 
c} Secretary of State . d} Attorney-General 
B. The length of a u.s. government judgers term is: 
a) 2 years b) Life c) 4 years d) 6 years 
9. The number of men in the Supreme Court is: 
a) 8 b) 9 c) 12 - d) 23 
10. The Constitution guarantees everybody who has done a crime 
a trial: 
a}: By jury b) In the Supreme Court 
c) In the Department of Justice 
d) In the State Legislature 
11. To propose an amendment -it is necessary -to have agreement of: 
a) Two-thirds of both houses b) Senate . 
c) A majority of both-houses-d) Three-fourths of both houses 
12. An amendment goes-into the Constitution after it has been 
ratified by: 
a) Three-fourths of the state legislatures 
b) All the state legislatures 
c) The Supreme Court 
d) The Circuit Court 
13. No Constitutional amendment could change: 
a) The way we elect our President 
b) 'Fhe way we elect our Senators 
cJ The number of states we have 
d} Equal state representation in the Senate 
14. No personts house or property may be searched without: 
a) A bill of attainder b} A search warrant 
c) A government investigation d) Evidence of treason 
15 .. The courts may not take a mantis life without: 
a) A circuit judgeis agreement b} Due process of law 
c) Evidence of treason d) A confession 
16. A man accused of crime in court has a right to: 
a) Hear the witnesses against him 
b) Rave any judge he wants 
c) Be tried wherever he wants 
d) Change courts 
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17. The President is-elected if: 
a) He gets a majority of the electoral vote 
b) He gets most of the countryrs,vote 
c) He wins all of the staters votes 
d) B:e wins most of the states: r votes 
lB. If the candidates for President have no majority of the 
electoral votes, the President is elected by: 
a) The Cabinet b) 'Fhe Senate 
c) The House of Representatives. d} The Supreme Court 
19. The number of articles in the Constitution is: 
a) 7 b} 21 c} 48 d) 12 
20. The m.unber of amendments in the Constitution is: 
a) 7 b) 22 c) 4S d) 12 
Boston University 
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PRE AND POST TEST 
TRIRD TECHNIQUE 
Underline the best answer in each item. 
l. The length of a Senator r s term is:· 
a) 2 years b) Life c) 6 years 
2. All impeachments are tried by the: 
a) Supreme Court . b) Senate 
c) Honse of Representatives d} ·cabinet 
52 
d) 8 years 
3. Bills to raise taxes may come on~y from: 
a) The Senate b} The House of Representatives 
c) The President d} The Cabinet 
4. Taxes may be called for only by; 
a) The Congress b) The President 
c) The Supreme Court d) The Cabinet 
5. R~es for becoming a U.S. citizen may be made only by: 
a} The States b) The Supreme Court 
c} The Congress d) The President 
6. Money may be coined or printed only by: 
a) Congress b) The States 
c) The Attorney-General d) The President 
7. War may be declared only by: 
a) Congress ·- b) The President 
c) The War Department d} Secretary of State 
8. A habeas corpus writ is ~sed to: 
al Impeach the President b) Get. a man ont of jail 
c) Tell a jury what to do d) 1\..sk for an amendment 
9. The Constitution forbids the use of: 
10. 
a) A veto b) An oath c) A preamble d) A bill of 
attainder 
a tax on: -· The Constitution forbids Congress to lay 
a) Goods sent from one state to another 
b) Goods·· sent from other countries 
c} Liquor· 
d) Any goods sent by ship 
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11. A law which punishes a man for something not wrong when 
he did it is called: 
a) A bill of attainder 
c) Felony 
b) Treason 
d) Ex post facto 
12. The -Constitution forbids states; to:-
a) Make laws b) Lay a sales tax 
c) Coin money d) Take a state census 
13. Treaties m~de by the President must get the agreement of; 
a) The Supreme Court b) The Hou.se of Representatives 
c) The Senate d} The. people 
14. The number of wi.tnesses needed to convict a man of treason: 
a) 1 b) 2 c} 3 d) 4 
\ 
15 .. A new stat.e may be admitted into the Union only by action of: 
a) The Supreme Court b) Congress 
c) Department of State d) Department of Interior 
16.. The Consti.tution guarantees to every state in the Union: 
a) A pension system b) Legal help 
c} A republican form of government 
d) Freedom to make any laws it wishes. 
17. Nobody holding a United States office shall ever have to: 
aJ Pass a civil service test b) Pass a mental test 
c) Pass a religious. test d) Pass an age test 
18. Congress shall make no law: 
a} To regulate banks 
c) 'fo tax incomes 
b) To pay pensions 
d) To set up a religion 
19. A citizen of the U.S. is a person who: 
a) Owns property in the United States 
b) Is white and was born or naturalized here 
c)! Pays taxes 
d} Was born or naturalized here 
20 .. The U.S. can punish a state which denies the rigb.tof 
citizens to vote by: 
a) Fining it 
b) Putting it out of the Union 
c) Reducing its number of Representatives 
d) Reducing its number of .Senators 
PRE AND POST T'ESTS 
FOURTH AND FIFTH TECHNIQUES 
A--Encyclopedia of .American History 
B--Ristory textbook 
C--Who11s Who in America 
D--The World Almanac 
E--The Lincoln Library 
F--Readerts Guide to Periodical Literature 
G--The Book of the States 
H--Websterts Biographical Dictionary 
I--An Atlas 
Where might you most satisfactorily find the follo\lring 
information?' 
1. Row does North .America compare in size with Africa? 
2. Who is the chief justice of your state supreme court? 
3 .. How many persona were killed by autos last year? 
4. When was the Cumberland Road built? 
5. Who is the official cust.odian of state laws? 
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6. Row much cotton was exported from the U.S .. from l92:0-1930?' 
7. Where was Patrick Henry, the Revolutionary orator, born? 
8. What are 3 forms of business organization? 
9. Describe the nomination and election of' a President. 
10 .. How many immigrants. came to the u .. s. last yea:r? 
11. What public offices has the present Secretary of the 
Interior held? 
12. What do we knm.Y about predicting business cycles? 
· 13, What territory was covered by Lewis and Clark on their 
ex.p~oration trip? 
14. What are the names of the children of James B. Conant, 
President of Harvard. University? 
15. May the members of the cabinet of the President of the e U.S. also be members of Congress? 
16. What city in South America lies: on the equator? 
55 
17. Was Gen. B. McClellan, a graduate of West Point? He was 
a Northern general during the Civil War. 
lB. Who was the author of a story in the Saturday Evening 
Post titled ttHome :r:s the Sailor? u: 
19. What was the date when Dwight D. Eisenhower took up his 
duties as president of Columbia University? 
20. Was Winslow Homer, the famous American painter of water 
colors, ever married? 
GUIDE SHEET - FOURTH TECHNIQUE 
INDIVIDUAL RESEARCH 
1. Who was the only vice-president chosen by the House of 
Representatives? 
2. What was 1t.Tb:.e Federalist tt.? 
3 .. Who were the members of Eisenhower's Cabinet in 19531 
4. How old was Alexander Hamilton when he became a member 
of Washlngtonts first cabinet? · 
5 .. What is meant by a ttdark horsett in politics? 
6 .. Write a brief paragraph about: 
(l) Patrick Henry 
(~) James Madison 
( 3 ) Benjamin Frankl :in 
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Include dates of birth and death; wifeTs name; important 
offices held; and contributions to -~erican history~ 
·-
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GUIDE SHEET' - FIFTH TECHNiiQUE 
' i 
GROUP RESEARCH 
1. What was the chief issue of Washington's first term? 
i 
2. How many immigrants were there to the u.s. in 1950? 
3, On what date did Franklin D. Roosevel~ take up his duties 
as president? ' 
4 .. What was the Emancipation Proclamation? 
5- Who are Rhode Island 1 s representative,s and senators? 
6. What presidents were killed or died in office?' 
7, Write a brief paragraph about; 
(l) Abigail Adams 
( 2 )1 Mount Vernon 
(3) Andrew Johnson 
.............. ______________________ __ 
PUPIL AND TEACHER EVALUATION SHEETS 
I. FOURTH AND FIFTH. TECHNIQUES 
Pupil ~valuat.:ion 
1.. Do you prefer doing: research work indi.vidually or in 
a group? 
2. Do you think individual or group :!:'~search is easier? 
3. Do yo1m think you learned more from :individual or 
group research? 
II. FIVE TECHNIQUES 
Pupil and teacher evaluation 
Rate each technique from 1 to 10 as to ease, difficulty, 
and :interest. The higher the number given the easier, more 
difficult, or more interesting you thought the technique to be. 
Stimulated 
Inter-- Diffi- \Questioning 
Techniques est Ease cttlty and 
Discussion 
1. Study Guide 
2 .. Home Study 
3. Teacher-Telling 
4. Individual Research· 
5. Group Research 
. 
-
. The last space Wlll be filled ln by the teacher# 
} 
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